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Abstract

The paper applies Contextual Prosodic Theory, developed by Bill Louw, to the analysis of the writing samples produced by 2nd and 3rd year students of English, University of Belgrade. As this application of CPT involves all stages of its development, the paper takes into account both semantic prosody (Louw, 1993) and subtext (Louw, 2010), including the hypothesis that the subtext of the first line prospects the content of the subsequent text (Louw, 2013). The paper proposes to answer three research questions:
(a) whether the students’ use of expressions known to carry semantic prosody is akin to the language norm, as found in the reference corpus
(b) whether the first lines of the students’ essays carry subtext that corresponds to the language norm

(c) whether the subtext of the first lines in the students’ writing prospects the content of the whole essays, in the same way in which the first lines of certain poems have been found to prospect the rest of the poems. 
The methodology of researching semantic prosody differs from that of studying subtext both in the nature of the tasks and in the level and the number of the subjects tested.  The use of certain expressions was requested directly from 128 second year and third year students (one third of the expressions tested were distractors). This cohort of subjects may be considered representative of the University of Belgrade. As for subtext, the study used the essays already composed by a group of twenty-one 3rd year students. This cohort cannot be considered representative of the whole 3rd year generation, as their proficiency level was above average.
The results of the study show that the use of the expressions known to carry semantic prosodies (listed in Xiao and McEnery (2006)) is akin to the pattern found in reference corpora. As for subtext, it was shown to be native in 90.5% of the essays studied, while 43% of the first lines could be said to show prospection.
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1. Introduction
Awareness that semantic prosody (SP) ought to be integrated into ELT curricula has existed for some time, developed alongside with the studies appearing on the nonnative learners’ use of expressions known to carry SP (Zhang, 2009; Ahmadian, Yazdani, Darabi, 2011; Flowerdew, 2012).  However, this paper did not emerge out of the authors’ wish to improve language teaching methodology at the University of Belgrade. Rather, they were curious to assess the degree to which their students’ production could be considered as ‘native-like’, or, in practical terms, to what extent it deviated from the language norm as represented by large reference corpora. In their estimate of whether an expression could be said to carry SP, the authors relied on the list offered in Xiao and McEnery (2006). Since in language use much depends on the individual context of situation, and because expressions mentioned as carrying SP in Xiao and McEnery (2006) are sometimes used differently by native speakers (e.g. it is perfectly acceptable for miracles to happen, and for patients to be showing signs of recovery), our initial assumption was that it would be encouraging to find that the body of Belgrade students under investigation used a certain expression carrying a negative SP either negatively or neutrally in a considerable majority. On the other hand, to see that their use of these expressions mostly contradicted their established semantic auras would have been a useful finding. Since in this part of the research the authors opted for a large-scale study, rather than an in-depth study of the use of particular expressions by particular students, the paper does not offer a classification of specific collocates or individual contexts of situation.

  Subtext, being a new development in CPT, had never been previously studied in nonnative usage. The notion of subtext (Louw, 2010) had been applied to studies of poetry (Louw and Milojkovic, 2014) and characterization in prose texts (Milojkovic, 2013), but had not been studied per se in the ELT framework. Research hitherto conducted had tended to focus either on the deviations from the norm appearing in poetic and prose texts, or on the way the subtext of grammatical strings, if in accordance with the norm, may deepen stylistic interpretation and literary appreciation.  Prospection had hitherto been studied only in poetry written by native speakers of English (Louw, 2013).
Subtext may be defined as the list of the most frequent lexical items within or around a grammatical string, recoverable in the reference corpus. From the point of view of ELT, grammatical strings used by non-native speakers of English may be analysed so as to establish whether their lexical collocates correspond to the ones most frequently found in the reference corpora – their quasi-propositional variables (QPVs).  

The research questions asked were if the students’ use could be considered native-like (i.e. if it was in accordance with the language norm as represented by reference corpora), and if it prospected further developments in texts. Given that the subjects could not reasonably be instructed to use a particular string, the researchers opted for the strings already used in the first lines of their essays entitled ‘What constitutes academic achievement?’.  Although the subjects had not chosen the topic, it was judged that it was sufficiently close to home for them to have developed opinions of their own that had become part of their personal world. 
It stands to reason that the searches for grammatical strings were carried out for each example, as no generalized findings from reference corpora could have existed. The study had to answer the question of what could be considered native norm in subtext. For example, if a student used a lexical variable which was not found on the frequency list for that string in the reference corpus, it could still be native use. Such questions were solved for each case, taking into account the context of situation and whether the student’s choice could be viewed as belonging to the semantic field of a lexical variable that was present on the frequency lists. As the reference corpora used for this section were mostly Google Books UK and Google Books US, the language data were plentiful and, at least in the studied sample, there were no unsolved cases. 
In these conditions, large-scale research was ruled out in favour of an in-depth study of a specific group of 21 students. If a student used a nonexistent grammar string, it was easy to establish the fact. But the question will inevitably arise – where is the empirically recoverable fine line between non-native and creative native usage? What is a native deviation from the norm as compared to non-native deviation? This demanded a thorough analysis of frequency lists and each context of situation. Also, since the study posed the question of the presence of prospection, each essay needed to be read from start to finish. Still, it is hoped that a more detailed study of subtext and prospection involving a bigger sample of essays will follow.
The choice of reference corpora in the study of subtext needs explaining. The researchers used the BNC and COCA, and the Google Books UK/US corpora (Davies, 2004-). The reader may wonder why Google Books corpora were considered representative enough, given that the genre under investigation was academic essays. According to CPT, grammatical strings take much longer time to develop their auras than lexical items. Also, grammatical strings are the logic of the language (Louw, 2010), and do not change their semantic auras depending on the genre. The reader may still reply that, even so, is it not more scientific to use a corpus belonging to the same genre, to safeguard against possible eventualities that we may not be aware of?  For example, might the lexical items within grammatical strings not have semantic auras depending on the genre? Here practical considerations step in. To study longer grammatical string properly – and the longer they are, the rarer – we need a really large reference corpus, such as Google Books. Besides, according to Louw (IGEL 2014), grammar, and not vocabulary, is paramount in establishing the meaning of an N-gram. In practice this means that when analyzing a lexico-grammatical collocation, CPT recommends the study of logic (grammar) before metaphysics (vocabulary).
As for application, apart from establishing how native-like a certain student or student population is, it is probably impractical to teach semantic auras and subtext of different grammatical strings. However, if we involve the context of situation, it is feasible to explain to students that ‘and now a’ is used in financial contexts as a bridge to a state of success, whereas ‘and now I’ will appear in more private situations with a tendency to introduce a negative outcome. Another application might be the solution of the teacher’s difficulty when the only explanation she can offer is ‘It just sounds wrong’. The ‘wrongness’ can sometimes be pinned down as an improbable lexico-grammatical collocation.
2. Semantic prosody
According to Louw (1993:157), semantic prosody (SP) is ‘a consistent aura of meaning with which a form is imbued by its collocates’. It was discovered by computational analysis of language corpora that certain words and phrases typically occur in contexts of other words or phrases which are typically positive or negative (i.e.  positive or negative collocates) in order to express a speaker’s attitude towards some pragmatic situation (Louw, 2000: 56).  As a consequence, that attitude becomes part of the meaning of those words and phrases even when they are used without their typical collocates.

Research was conducted in order to investigate whether semantic prosodies existed in the language use of students of English language and literature at Belgrade University. A list of 24 words and phrases was presented to 128 students (55 in their 2ndyear and 73 in their 3rd year). This cohort may be considered representative of the Belgrade student population, as it consisted of the whole generation of 3rd year students, and a half of the generation of 2nd year students (whose proficiency ranged from excellent to below average in the right proportion). The list contained 14 target items and 10 randomly selected distractors. This is how we formulated the task: ‘We are investigating the connection between language and emotion in native and proficient nonnative speakers. Please provide sentences of your own containing no fewer than 5 words each. Your sentences should express your personal experience or personal reflections. If you cannot think of such a sentence, please skip the word/expression. Still, please attempt as many sentences as possible, even if incomplete. You have 30 minutes, which is approximately a minute per item.’
The words in the focus of the investigation are known to have negative semantic prosodies as determined by different authors (Xiao and McEnery, 2006), except for ‘build up’, which carries a positive SP when used intransitively (Louw, 2000), and ‘persistent’, whose SP varies depending on its syntactic function  (Hunston, 2007). Table 1 lists the target words and phrases, shows the percentage of students whose answers were taken into account, and the percentages of positive, negative and neutral usages. The scores showing the prevalence of negative uses are highlighted in bold.
Table 1

	target words and phrases 
	answers taken into account
	negative usages
	positive usages
	neutral usages

	happen
	75%
	44.79%
	17.7%
	37.5%

	set in
	16.4%
	61.9%
	28.57%
	9.52%

	bent on
	31.25%
	10%
	52.5%
	37.5%

	end up –ing
	69.53%
	70.7%
	14.6%
	19.1%

	a recipe for
	67.18%
	24.41%
	74.41%
	1.16%

	signs of
	89.06%
	62.28%
	25.43%
	12.28%

	dealings
	32.8%
	57.1%
	2.38%
	40.47%

	sit through
	50%
	79.68%
	1.56%
	18.75%

	persistent (ADJ+N)
	12.5%
	50%
	6.25%
	43.75%

	bordering on
	35.15%
	82.22%
	2.22%
	15.55%

	consequences
	99.21%
	76.37%
	1.57%
	22.04%

	symptomatic of
	25.78%
	57.57%
	9.09%
	33.33%

	in the aftermath of


	35.93%
	73.91%
	6.52%
	19.56%


The results for ‘build up’ are described separately in Table 2, since it carries a negative SP when used intransitively and a positive SP when used transitively (Louw, 2000):
Table 2.
	target phrase
	answers taken into account
	positive transitive/ negative intransitive
	negative transitive /positive intransitive
	neutral usages

	build up
	72.65%
	80.64%
	12.9%
	6.45%


The scores indicate that two expressions out of the fourteen carry a positive SP in the Belgrade student population: ‘bent on’ and ‘a recipe for’. Literal uses of the words, as in ‘a recipe for a cake’ or ‘symptomatic of a disease’, were not taken into account, even though they are correct English.  A number of students left blank spaces and some words were misunderstood (e.g.’ In the aftermath of our lives we…’ or ‘I waited for the shock to set in with her’). This can be accounted for by the lack of context – all the students had was a list of isolated words and one minute per word to use each in a sentence. We did not want the students’ choice to be influenced by a provided context, and we needed as spontaneous a use of language as possible. Another difficulty was the insufficient contexts the students provided us with (e.g. ‘In the aftermath of the event…’), even though the majority did provide the required minimum of five words per item. It was impracticable to ask the subjects for longer stretches of text, given the time constraints, the number of expressions to be investigated and the large number of samples of language use we wanted to obtain.
Analysis of the results per item

Happen

Seventy-five per cent of the usages of ‘happen’ were taken into account. Only 5 out of 128 students left a blank space, and 27 students used it as part of a phrase ‘happen to do something’, e.g. ‘Do you happen to know where the post office is?’ These answers were disregarded. As many as 44.7% used ‘happen’ in a negative context – ‘bad things’, ‘odd/strange things’, ‘unexpected things’ were the most frequent collocates. Positive collocates were ‘good/the best/extraordinary things’.  The context itself could be positive, as in ‘Nothing will happen if you don’t work for it’. ‘I don’t know how it happened’ and similar contexts were considered neutral. There was a small difference in usage between the 2nd and the 3rd year: although fewer 2nd year students used the word, 50% of them used it with a negative meaning, as opposed to the 41.3% of 3rd year students’ negative usages.

Set in

Although only 16.4% of the responses were taken into account, ‘set in’ was used negatively by 61.9% out of these. The most frequent collocates refer to forms of bad weather (‘winter’, ‘fog’, ‘storm’, ‘rain’, ‘cold weather’), a state of mind or feeling (‘guilt’, ‘bad mood’) and words such as ‘crisis’, ‘famine’, ‘diseases’. The positive collocates were ‘summer’, ‘the new age’ (used positively). Usages like ‘the scene is set in…’ were not processed.

Bent on

Approximately a third of the usages of ‘bent on’ (31.25) were taken into account, and they were predominantly positive (52.5%). ‘Bent on’ collocated with ‘graduating/the highest grade/native-like proficiency’, etc. – all of which means achieving success of some kind. Only 10% of the usages had negative collocates (‘doing stupid things’, ‘controlling the world’). The rest expressed neither positive nor negative attitudes.

End up –ing
Almost 70% of the uses of ‘end up –ing’ were processed. The expression was used mainly in negative contexts (70.7%), e.g. ‘being disappointed/regretting/procrastinating’, etc. A small proportion used it positively (‘I like it when I end up dancing with my friends’) or in a neutral context (contexts like ‘We planned to talk, but we ended up drinking’ were considered neutral: it was not clear how (un)desirable the change of plan was). 
A recipe for

Interestingly, Belgrade students (67.18% of the responses were processed) saw this word as having a strong positive semantic aura (74.41%); here it invariably collocated with ‘success’, ‘a happy love/life/marriage’. The few negative examples collocated with ‘disaster’ (which is the main negative collocate found in Louw, 2000). 

Signs of

When it comes to ‘signs of’, a high percentage of the responses (89.06%) were taken into account. The expression was used in predominantly negative contexts (62.28%). The typical negative collocates were ‘anxiety’, ‘depression’, ‘weakness’, ‘exhaustion’; the positive ones were ‘love’, ‘improvement’, ‘happiness’, ‘progress’.
Dealings

Around one third of the students (32.8) used ‘dealings’correctly. More than half of them (57.1%) saw ‘dealings’ in a negative light, and 40.47% used the word in neutral contexts. Only one student used it positively. The typical negative context was ‘shady dealings’, while the neutral collocates were ‘other people’s/his/my/business’ dealings and dealings ‘with teachers/parents’. 
Sit through

Exactly 50% of the respondents used ‘sit through’ correctly, and a large percentage of them (79.68%) used it in a negative context, e.g. sit through a ‘boring’ or ‘long lesson/lecture/class/film/meeting’.

Persistent
 Although ‘persistent’ was understood and used by almost all students, only 12.5% used it as a noun premodifier. According to Hunston (2007), this word, ‘when followed by a noun, co-occurs consistently with items that are evaluatively negative… when persistent is used predicatively, the attitudinal implications are less consistent’ (Hunston, 2007: 254-255). Half of the students whose answers were processed used ‘persistent’ in negative contexts, and 43.75% used it neutrally. ‘Persistent’ collocated with ‘people’ who were qualified as ‘pushy’ and ‘annoying’. In one example, it was used disapprovingly and collocated with ‘ambition’. Phrasings like ‘I am a persistent person’ were considered neutral in the absence of distinctly positive or negative context clues, although it is possible that the subjects meant it as e.g. a positive qualification. There was only one explicitly positive use: ‘I like to think of myself as a persistent person.’
Bordering on
Approximately one third of the students (35.15%) understood ‘bordering on’ and used it delexically. As many as 82.22% used it with negative collocates, such as: ‘insanity’, ‘madness’, ‘selfishness’, ‘depression’, ‘anxiety’ and ‘the ridiculous’. There was one positive collocate (‘genius’) and the rest were neutral: ‘science fiction’, ‘reality’, ‘fantasy’, ‘ambition’. 

Consequences

The word was used correctly by almost all students (99.21%) and showed a strong negative prosody in their usage (76.37%). The students ‘suffer the consequences’ of their actions, which are usually ‘severe’, ‘serious’, ‘grave’, ‘harmful’ ‘negative’ or simply ‘bad’. The word was considered to have been used neutrally when it was impossible to determine whether the consequences of an action are a good or a bad thing in the context of a single sentence. 

Symptomatic of

Around  one fourth of the subjects (25,78%) understood the word and used it delexically. Among these, negative usages were predominant (57.57%). ‘Selfishness’, ‘poor upbringing’, ‘insecurity’, ‘heartbreak’, ‘crisis’ were some of the negative collocates, while ‘(my) life’, ‘(my) beliefs’, ‘(my)character’, ‘the French’ were the neutral collocates used in sentences with no sufficient context.

In the aftermath of

‘In the aftermath of’ was used correctly by 35,93% of the subjects, and, out of these, as many as 73.91%  used this expression negatively. It collocated with ‘war’, ‘fight’, ‘feud’, ‘riot’, ‘argument’. The positive collocates were ‘reconciliation’ and ‘(our) encounter’. The neutral collocates were ‘(that) event’, ‘joining the EU’, ‘it’, etc.

Build up

The percentage of the students who did not leave blank spaces and used the word correctly was 72.65%. The majority of the students’ usages corresponded to this verb’s established SP: in 80.64% of the cases, intransitive usages were negative, and transitive ones were positive. Students ‘build up’ their ‘knowledge’, ‘vocabulary’, ‘self-confidence’, ‘personality’, ‘relationship’, ‘self-esteem’, while ‘anger’, ‘rage’, ‘stress’ ‘build up’ in their examples. ‘Emotions build up’ in neutral intransitive uses of the verb. 

To conclude, out of the fourteen words and phrases investigated in this paper, thirteen had been determined to have predominantly negative prosodies by different authors. In our students’ examples, eleven of these words were used negatively. Only two, i.e. ‘bent on’ and ‘a recipe for’ were mainly used in positive contexts. ‘Build up’ is known to have a positive SP when used transitively, and a negative SP when used intransitively, which was the case with the majority of the students’ examples. These results are highlighted in Table 1 and Table 2. It was also found that a year of study made no difference between the 2nd and the 3rd year students’ usage, since their results were quite similar.

3. Subtext and prospection

3.1 Background and limitations

As mentioned in the Introduction, the subtext of a grammatical string is the list of its most frequent lexical collocates, located within or around the string (termed quasi-propositional variable – QPVs). In native use, the author’s lexical choice sometimes deviates from the standard norm found in the corpus. This deviation can point to a hidden meaning, or, if found in the first line of a poem, it can prospect further developments in the text. 

For the study of subtext, the researchers chose Group E of the 3rd year generation of Belgrade students of English in the 2013-2014 academic year. The group was chosen because (a) it was taught by one of the researchers, and (b) it had been the best group at the  English entrance exam. It was thought that the more proficient the group was, the more interesting results it would yield. The group contained both excellent students and those whose performance could be described as satisfyingly average, but the number of excellent students may have been larger than in the other 5 groups. It is generally imprecise to claim that a group whose scores were the best at the entrance exam retained the same level of excellence until the end of their fifth semester, when the writing samples were produced; besides, excellence in one skill (essay writing) may not mirror overall proficiency (some students are more proficient orally). Still, this sample may not be considered representative, and it is hoped that in the future more reliable findings will be obtained.
As previously mentioned, the focus of the investigation was the first lines of the subjects’ essays entitled ‘What constitutes academic achievement?’ As part of the essay writing task, the subjects were to express their own views, while giving two or three short quotations from a few articles they had read on the topic. The word limit was from 250 to 350 words.
3.2 Subgroup 1: prospection
Proportion of subjects: 42.86% (9 students)
Summary of findings: native subtext, less frequent QPVs, prospection
The proportion of first lines whose subtext was found to show prospection was unexpectedly large, even for a body of students whose knowledge of English was above average at the Department. Nine students, or almost 43%, started their essays with a clause whose grammatical string prospected the developments in the text. A short summary of the findings related to the grammar strings in this subgroup may be found below. The initials refer to the first names and surnames of the actual students:
D. J.  QPVs native, infrequent; prospection, authorial choice departs from corpus data into negativity (‘tricky’ – ‘able’, ‘said’)
K. C. QPVs native, not very frequent; prospection of frustration and arbitrariness of its course
A. G.  QPVs native, not very frequent; prospects a positive need for clarifying
N. D.  QPVs native, not very frequent; prospects an ongoing debate
K. Z.  QPVs native, not very frequent; prospects the theme of learning
M. I.   QPVs native, not very frequent; prospects problems, issues
S. M.  QPVs native, not very frequent; prospects a pro-active aura (BNC) and a passive aura (GB – UK)
M.C. QPVs native, infrequent; prospects criticism of a lack of honesty
D.M. QPVs native, infrequent, very rare grammatical string; prospects an aura of conflict; the aura of change is supported by another present QPV 
As this short summary shows, all prospecting QPVs were also found native – that is, in accordance with the language norm found in the reference corpora. The exception is the first case, that of D. J. – the lexical variable (‘tricky’) departed considerably from the corpus data (‘able’, ‘said’, etc.). Otherwise, the ‘nativeness’ was determined by the fact that the lexical item was present on one of the frequency lists yielded by reference corpora, or that it belonged to the semantic field of one of the lexical items present on the list. As for the terminology used in the summary, if a word was close to the bottom of the list or belonged to the semantic field of a word close to the bottom of the list, it was pronounced ‘not very frequent’. It was deemed ‘infrequent’ the case of D. J. and D. M. because in their case it was not reminiscent of anything found in the frequency tables, but was nevertheless thought quite native, as will be shown in the case of D. J. below. This points to the insufficient development of corpora, and not to the arbitrariness of the analyst’s decisions: the absence of a lexical variable in the corpus, in the absence of other pointers, can be a statement of its infrequency but not of its nonnativeness. However, in these cases the judgement of several native speakers is necessary to pronounce a QPV native, and this should be stated in the findings.

The summary above also shows that all prospecting QPVs shared the quality of not being found at the top of frequency lists. That stands to reason, because, in order to prospect further developments, the chosen lexical variable needs to deviate from the string’s subtext. Without deviation, there can be no prospection. 
As far as prospection was concerned, the major determining factor was whether the subtext of the first line was in accordance with the sentiments expressed further in the text. By subtext we ideally mean the most frequent quasi-propositional variables within or around a grammatical string. However, sometimes the QPVs were insufficient to determine a string’s subtext, in which case the contexts in which a certain grammatical string appeared in the reference corpora were taken into account. This made it possible to determine the SP of the grammar string in the corpus. SP was taken as capable of ensuring prospection as well as the quasi-propositional variables (QPVs) – the lexis within or next to the grammar string. Three examples are described in detail below.
An ideal case was Katarina Zivkovic’s essay. Katarina Zivkovic (referred to above as K. Z.) started her essay with the words ‘As our society switches from rural to urban…’ The point her essay made was that knowledge is a goal unto itself and not a means to an end (e.g. passing exams or enhancing one’s job prospects). The subtext of the grammatical string ‘as our * *es’ was found to be ‘as our knowledge increases’ (for a detailed account of how this subtext was extracted, see Louw and Milojkovic (forthcoming)). The first line of the essay obviously prospected further developments in the text. 
Dusan Jovanovic (D. J. in the summary above) started his essay with ‘Academic achievement may be tricky to define…’ The string ‘may be * to *’ was searched in the reference corpora. His chosen lexical word, ‘tricky’, departs from the corpus data in the direction of negativity: the BNC and COCA data prospect a constructive attitude, with the QPV ‘able’ in the first lexical slot, and the QPVs   ‘help’, ‘get’, ‘have’, ‘be’, ‘do’, ‘give’, ‘use’, ‘find’ in the second lexical slot. Interestingly, the Google Books UK and US corpora suggest an aura of conjecture rather than a constructive one, with the QPVs ‘said’, ‘due’, related’. This aura of conjecture corresponds to the phrasing ‘tricky to define’ in its lack of certainty. In any case, the aura of constructiveness projected by the string’s subtext found in the BNC and COCA did not agree with the author’s chosen variable, ‘tricky’. In the conclusion Dusan Jovanovic states: ‘The road to academic achievement may be long, winding and even exhausting at times, but we should never give it up. As long as we enjoy the major we have chosen, I believe that we should try and pursue a possible career in that academic field.’ It is obvious that the constructive aura of the string in the first line, shown by the BNC and COCA findings, prospects the author’s optimistic conclusion. As for the Google Books corpora, their aura of conjecture was in agreement with the actual thought expressed by the author: ‘tricky to define’, rather than prospecting the main point of the essay.
Mihailo Isakovic (referred to as M. I. in the short summary above) started off with this long sentence: ‘Even though there are a plethora of phrases or definitions we can recite about what academic achievement actually is, for me it probably means being able to say that you are a well-educated, fulfilled man who is able to properly do the job he is qualified for, who is able to use that hard-earned knowledge which he gained during his studies and who can think for himself and completely rely on things he learnt during his academic years.’ The sentence, despite the insecurity expressed by ‘probably’, provides a well-rounded statement of the author’s idea of academic achievement. The searchline ‘even though there are *’ yielded only one QPV in the BNC (‘a few’), and three in the COCA (‘a few’, a number’, ‘a lot’). Strictly speaking, the choices create a different grammatical string (‘even though there are a’). However, ‘a few’, ‘a number’ and ‘a lot’ are in the semantic field of ‘plethora’, ‘plethora’ being the extreme point on the scale. We would stop there if it was not for a very particular semantic aura of this string in both the BNC and COCA which we would never hope to arrive at intuitively. All contexts from both corpora follow:
BNC
‘Even though there are a few’

1 French staff say they're glad to get the opportunity to work here. Even though there are a few language problems. The chefs and waiters will work here for

2 sale is creating a lot of interest with people who want a bargin, even though there are a few skeletons in the cupboard. Male speaker A house is just
COCA
‘Even though there are a lot’

1 deals with making decisions for a particular resource area even though there are a lot of uncertainties. 

2 I've been here now for 40 years. Even though there are a lot of uncertainties, and there were uncertainties in the past...

3 rather than going into one asset class, full storm ahead, that even though there are a lot of people questioning whether the strategy of diversification still works.

4 isn't it odd you can hear the crickets chirping in the background, even though there are a lot of people in Montana who believe in Second Amendment Rights?

5 But I know at times the system doesn't work even though there are a lot of safeguards. "

6 which was illegal before the Patriot Act was passed. The airline security, even though there are a lot of bumps in the road, have made air travel and

7 here's always going to be fear of some kind of disruption, even though there are a lot of stabilizers in the system to help

8 They welcome you with open arms, and even though there are a lot of students, yours is treated as an individual.

9 people who have got the Ph.D.' s are getting the jobs, even though there are a lot of them?

10 has been an amazing experience - I'm sure you would agree. But even though there are a lot of small issues, a lot of other issues, a

‘Even though there are a few’
1 of the reorganization, which, on balance, I think is good, even though there are a few problems.

2 All five species of these coastal and freshwater grass shrimps greatly resemble one another, and even though there are a few places on the Gulf Coast where all five may be found in close proximity, one easy way to separate them for identification is to examine the differences in the shape of the rostrum, the long spine projecting outward between the eyes.

3 Hurricane Andrew, as it makes its way towards Louisiana's southern coast. Even though there are a few stubborn holdouts, millions of people have packed up and are

‘Even though there are a number’
1 Even though there are a number of measurement problems related to student evaluations, the research does

The data from the BNC and the COCA suggested a clear aura of obstacles and difficulties. Out of the sixteen lines, twelve (75%) mention problems and issues, even though not necessarily through words like ‘problems’ or ‘issues’ to the right of ‘of’. It is now time to say how the conclusion to Mihailo Isakovic’s essay begins: ‘All in all, I believe that students are the victims of educational systems’. Although the conclusion, after its first sentence, proceeds in a more optimistic vein, the first line of the essay obviously prospects problems that get a mention later.
3.3 Subgroup 2: standard QPVs, no prospection
Proportion of subjects: 23.8% (5 students)
Summary of findings: native subtext, standard QPVs, no prospection

The second subgroup, consisting of 5 students, accounts for almost 24% of the whole group. The students used either the only QVP found in the reference corpus, or the one found close to the top of the frequency list. As this implied no deviation from the subtext of the grammatical string used, there could be no prospection. 
For example, Vladimir Lestar starts his essay with: ‘Nowadays, academic achievement is more thought after than ever before throughout the globe…’ The search string ‘is more * after than’ yielded ‘sought’ as the only QPV in both Google Books corpora. There is nothing in this combination that prospects Vladimir’s conclusion: ‘To summarise, the fast pace at which we live today leaves terrible consequences on the young and their education, because traditional education is outdated and decadent, and the new solutions for replacing it are flawed’.

At the outset of the research, the initial supposition stated in the PALA 2014 abstract was that ‘3d year students might use the most frequent QPVs if their level of proficiency (judged by their Integrated Skills grade) is slightly lower, and less frequent but still retrievable QPVs if they are more secure and creative in writing’. Vladimir Lestar was at the very top of his class, especially at writing. However, the other 4 students whose first lines make up Subgroup 2 may be described as slightly less proficient than at least half of the students in Subgroup 1, whose first lines contain prospection. As for Vladimir’s chosen grammatical string, he probably could not have used a less frequent QPV simply because ‘sought’ was the only variable found in the corpus.
3.4 Subgroup 3: native and less frequent QPVs but no prospection
Proportion of subjects 14.3% (3 students )
Summary of findings: native subtext, less frequent QPVs, no prospection
Although the members of this group used less frequent but native QPVs, which were spotted far from the top of frequency lists, their essays showed no prospection. This is significant when compared to the three times larger Subgroup 1 whose members employed prospecting QPVs. While there is no accounting for this difference, we can still remember that some students may not have been interested or inspired enough, and thus produced statements that did not completely reflect their personal opinions. For example, one of the students in the subgroup, whose English was described by native speakers as native, pointed out in an email that, on the scale from 5 to 10, her level of inspiration at the time of writing was 6 or 7. This is only one possible explanation, but worth pursuing in the future. This result also supports the assumption, mentioned in the conference abstract, that more proficient students, being more confident, might use less frequent QPVs. 
3.5 Subgroup 4: telling subtext but no prospection
Proportion of subjects: 9.52% (2 students)

Summary of findings: subtext native, but at odds with the message
These two students, whose English was also deemed very proficient, came up with first lines that actually contradicted the message of their essays. We will call this phenomenon ‘reversed prospection’. N. B. asked: ‘’What is it that makes an individual academically accomplished?’ The QVP is very standard, and the aura of the grammar string ’what is it that *s’ in the BNC and COCA is definitely positive. Nevertheless, N. B.’s essay is critical of the education system rather than positive.  
The other student, I. A. wrote: ‘A vast knowledge of facts and theory is often regarded as a standard of academic achievement’.  The searchline ‘a * * of *’ betrayed a subtext of practicality in the BNC (the corpus data were plentiful enough, so the bigger corpora were not checked at this initial stage). The third lexical slot yielded the following most frequent variables: ‘time’, ‘life’, ‘money’, ‘people’, ‘work’, ‘information’, ‘effort’. When the second grammatical string was checked, namely, ‘is * *ed as a’, the most frequent QPV in the second slot by far was ‘use’. This combination of data points to a practical aspect that the student’s essay does not mention. Whether this occurred through a lack of inspiration or as a subconscious doubt, or for a different reason altogether, we cannot tell.
3.6. Subgroup 5: nonnative subtext

Proportion of subjects: 9.52% (2 students)

Summary of findings: nonnative lexico-grammatical collocation
These two students’ first lines illustrate what advantage can be derived from studying non-native lexico-grammatical use from the point of view of ELT. The first student, otherwise sufficiently proficient, chose a grammatical string which was wrong for her lexical variable. ‘…The author poses a question, why…’ wrote the student, whereas the grammatical string should include the definite instead of the indefinite article. Thus, the subtext of her string clashed with her message. The subtext of ‘*s a * why’ in Google Books UK and US turned out to be ‘suggests a reason why’ and similar expressions. The only exception are the phrases ‘remains a mystery why’ and ‘remains a puzzle why’, which are not infrequent but firmly contradict all other evidence. In her essay the student calls the education system ‘mindless’, which means there can be no ‘reason suggested’. In GB – UK we find 63 examples of ‘poses the question why’, and none of ‘poses a question why’.
The other student, also very proficient, wrote: ‘Academic achievement is in high regard in today’s world.’  There was no grammatical string in any reference corpus which could be said to underlie the student’s first sentence. 
These two cases illustrate how CPT can contribute to FLT: by showing that a certain lexical item never collocates with a certain grammatical string, and by pointing out that a grammatical string used by the student does not exist in the corpus at all.

3.6 Discussion
Even though, as stated above, the sample of writing used to study subtext in the first lines of 3rd year Belgrade students of English cannot be considered representative (the level of proficiency within the group was above average at the English Department), the findings are encouraging. Only 9.52% used lexico-grammatical combinations that were deemed non-native. What is more relevant, almost 43% started their essays with clauses whose underlying subtext prospected further developments in their essays, in particular, their views as expressed in the conclusion to the essay. 
4. Conclusion
The study investigated semantic prosody and subtext in the writing samples provided by Belgrade students of English. It consisted of two separate lines if inquiry, each adopting a different procedure. 
The research into semantic prosodies was large-scale, involving both a representative sample of 2nd year students and the whole 3rd year generation. The subjects used the target phrases suggested by the researchers, even though they were asked to use them either in a personal context or not at all. 
The research into subtext was a small-scale, in-depth study, focusing on the first lines of the essays by twenty-one 3rd year students, with the overall level of proficiency above average. The students came up with their texts without any external pressure; however, they had not chosen the topic of the essay).  
The findings suggest that the overall distribution of negative, positive and neutral usages of expressions carrying SP was in accordance with the native norm, apart from bent on and a recipe for. As for subtext, over 90% of the first lines of the essays studied showed native usage, with almost 43% of the subjects employing first lines that prospect the sentiments expressed in their conclusions. Neither subtext nor prospection had previously been investigated in either nonnative or academic writing. 
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